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English
NATIONAL
MATH + SCIENCE
INITIATIVE

OBJECTIVES 
Students will 

● paraphrase lines of poetry.
● read closely to determine multiple meanings.
● analyze the effects of imagery, fi gurative 

language, and sound devices in lines of 
poetry.

● write a thematic statement expressing the 
central idea of the poem.

● write a stylistic analysis analyzing how 
specifi c literary devices create meaning.

Understanding 
Shakespeare—
“Blow, Blow, Thou 
Winter Wind”
Grade 7

ABOUT THIS LESSON

This activity is based on the song “Blow, 
Blow, Thou Winter Wind” from William 
Shakespeare’s As You Like It, Act II, scene 

vii, lines 174–193. Amiens, a servant of Duke 
Senior, is commanded by his master to perform 
this song to entertain the Duke and members of 
his entourage. Amiens’ song, rather than being 
lighthearted and frivolous, claims that the cruelties 
of a faithless friend are more damaging than the 
cold, biting winds of winter. Because of its brevity 
and accessible subject matter, this song is an 
effective introduction to Shakespearean language 
for younger students, and the accompanying 
activities help students identify patterns of language 
through the analysis of diction, imagery, fi gurative 
language, and sound devices. 

TEXT COMPLEXITY
Passages for National Math and Science Initiative 
(NMSI) lessons are selected to challenge students, 
while lessons and activities make texts accessible. 
Guided practice with challenging texts allows 
students to gain the profi ciency necessary to read 
independently at or above grade level.

COGNITIVE RIGOR
ELA lessons for NMSI lessons are designed to 
guide students through a continuum of increasingly 
complex thinking skills, including those outlined in 
taxonomies such as the Revised Bloom’s Taxonomy 
and Webb’s Depth of Knowledge Levels.

Copyright © 2013 National Math + Science Initiative. This work is made available under a Creative Commons Attribution-
NonCommercial-NoDerivs 3.0 United States license, http://creativecommons.org/licenses/by-nc-nd/3.0/us/deed.en_US.



T
E

A
C

H
E

R
 

P
A

G
E

S

ii
Copyright © 2013 National Math + Science Initiative. This work is made available under a Creative Commons Attribution-
NonCommercial-NoDerivs 3.0 United States license, http://creativecommons.org/licenses/by-nc-nd/3.0/us/deed.en_US.

 English—Understanding Shakespeare—“Blow, Blow, Thou Winter Wind”

In this lesson, students will complete activities that 
require higher-level thinking skills. For example, 
in Activity 4 they analyze the structure of the song 
(DOK Level 2); in Activity 5 they identify and 
articulate thematic statements from the song (DOK 
Level 3). They also move from the Remember 
Level of Bloom’s Taxonomy (recognizing and 
locating examples of fi gurative language) to the 
Create Level (constructing an analytical paragraph 
with textual support).

CONNECTION TO COMMON CORE 
STANDARDS FOR ENGLISH LANGUAGE 
ARTS 
The activities in this lesson allow teachers to 
address the following Common Core Standards:

Explicitly addressed in this lesson
RL.7.2: Determine a theme or central idea of a 

text and analyze its development over 
the course of a text; provide an objective 
summary of a text.

R.7.4: Determine the meaning of words and 
phrases as they are used in a text, 
including fi gurative and connotative 
meanings; analyze the impact of rhymes 
and other repetitions of sounds (e.g., 
alliteration) on a specifi c verse or stanza 
of a poem or section of a story or drama.

R.7.5: Analyze how a drama’s or poem’s form 
or structure (e.g., soliloquy, sonnet) 
contributes to its meaning.

R.7.10: By the end of the year, read and 
comprehend literature, including stories, 
dramas, and poems, in the grades 6–8 
text complexity band profi ciently, with 
scaffolding as needed at the high end of 
the range.

L.7.4: Determine or clarify the meaning of 
unknown and multiple-meaning words 
and phrases based on grade 7 reading 
and content, choosing fl exibly from a 
range of strategies. 

a.  Use context (e.g., the overall meaning 
of a sentence or paragraph; a word’s 
position or function in a sentence) as 
a clue to the meaning of a word or 
phrase.

b. Use common, grade-appropriate 
Greek or Latin affi xes and roots as 
clues to the meaning of a word (e.g., 
belligerent, bellicose, rebel). 

c. Consult general and specialized 
reference materials (e.g., dictionaries, 
glossaries, thesauruses), both print 
and digital, to fi nd the pronunciation 
of a word or determine or clarify its 
precise meaning or its part of speech.

d. Verify the preliminary determination 
of the meaning of a word or phrase 
(e.g., by checking the inferred 
meaning in context or in a dictionary).

L.7.5: Demonstrate understanding of word 
relationships and nuances in word 
meanings.
a. Interpret fi gures of speech (e.g., 

literary, biblical, and mythological 
allusions) in context.

b. Use the relationship between 
particular words (e.g., synonym/
antonym, analogy) to better 
understand each of the words. 

c. Distinguish among the connotations 
(associations) of words with similar 
denotations (defi nitions) (e.g., 
refi ned, respectful, polite, diplomatic, 
condescending). 

L.7.6: Acquire and use accurately a range of 
general academic and domain-specifi c 
words and phrases suffi cient for 
reading, writing, speaking, and listening 
at the college and career readiness 
level; demonstrate independence in 
gathering vocabulary knowledge when 
considering a word or phrase important 
to comprehension or expression.
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W.7.2: Write informative/explanatory texts 
to examine a topic and convey ideas, 
concepts, and information through the 
selection, organization, and analysis of 
relevant content.

Implicitly addressed in this lesson
L.7.6: Acquire and use accurately grade-

appropriate general academic and 
domain-specifi c words and phrases; 
gather vocabulary knowledge when 
considering a word or phrase important 
to comprehension or expression.

SL.7.1: Engage effectively in a range of 
collaborative discussions (one-on-one, 
in groups, and teacher-led) with diverse 
partners on grade 7 topics, texts, and 
issues, building on others’ ideas and 
expressing their own clearly. 
b. Follow rules for collegial discussions, 

track progress toward specifi c goals 
and deadlines, and defi ne individual 
roles as needed.

c. Pose questions that elicit elaboration 
and respond to others’ questions and 
comments with relevant observations 
and ideas that bring the discussion 
back on topic as needed.

CONNECTIONS TO AP*
Analysis of literary devices is a task that is required 
of students in both the free response and multiple 
choice sections of AP English Literature and AP 
English Language exams. These exams currently 
provide one of the best indicators of college 
readiness. Students who are afforded opportunities 
to practice this kind of analysis at an early age with 
grade-appropriate texts are more likely to develop 
the skills necessary for success in classes that stress 
college readiness.
*Advanced Placement and AP are registered trademarks of 
the College Entrance Examination Board. The College Board 
was not involved in the production of this material.

MATERIALS AND RESOURCES  
● copies of Student Activity
● Tone Words list, available on the NMSI 

website under Teacher Resources
● two colors of highlighters
● fi lm clip from As You Like It (2006) (See 

Teaching Suggestions)
● song “Blow, Blow, Thou Winter Wind,” 

from Barenaked Ladies’ As You Like It 
(2005) (See Teaching Suggestions)

ASSESSMENTS 
The following kinds of formative assessments are 
embedded in this lesson: 

● guided questions
● fi ll-in-the-blank template
● graphic organizer/chart
● writing activity

Scoring Guidelines for Writing Assessment
This lesson is designed to teach students how 
to write an effective style analysis paragraph. A 
successful student response will

● present a topic sentence that explains how 
a particular literary device is linked to 
thematic meaning.

● select evidence that effectively supports the 
assertion articulated in the topic sentence.

● provide analysis (or explanation) linking the 
evidence to the assertion.
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TEACHING SUGGESTIONS

This lesson introduces students to close 
reading strategies that ask them to connect 
the literary devices they identify in a text 

to thematic meaning. Because the text, “Blow, 
Blow, Thou Winter Wind,” contains vocabulary 
and syntactical patterns that are unfamiliar to many 
seventh grade students, the lesson works well in 
the middle of an academic year after students have 
some experience reading and interpreting more 
complex texts with teacher support. The lesson will 
take two to three class periods to complete. 

Because the strategies presented in this lesson can 
be used with any piece of literature, you might 
consider using them with other classroom texts 
throughout the academic year to help build student 
confi dence in reading at the high end of the grade 
6–8 text complexity band.

Students often approach Shakespearean texts with 
trepidation, in part because his use of language is so 
unfamiliar to them. Begin the lesson by reading the 
poem aloud to students so they can hear the rhythm 
of the song as well as the accurate pronunciations 
of new vocabulary words. If your school district 
or building permits, you might consider showing 
the fi lm clip of Amiens singing “Blow, Blow, Thou 
Winter Wind” in the 2006 fi lm version of As You 
Like It, directed by Kenneth Branagh. Also, the 
pop band Barenaked Ladies recorded a version of 
“Blow, Blow, Thou Winter Wind” on their 2005 
album As You Like It, which was produced for the 
Stratford Festival of Canada. Using a fi lm clip or 
musical selection in addition to a written text can 
provide all students with engaging opportunities 
to experience a complex piece of literature. 
Independently, students will re-read different 
sections of the poem several times over the course 
of the lesson. 

Activity One
Diction: The lesson opens with a vocabulary 
question designed to help students grapple with 
archaic language. Then, students encounter 
vocabulary-building strategies such as using roots 
and prefi xes and applying contextual clues to 
determine word meanings. Consider completing 
questions 1–4 as part of a whole class discussion 
so you can model how to use the strategies for 
students. Divide students into cooperative learning 
groups to complete questions 5–6. In keeping 
with the requirements of the CCSS Speaking and 
Listening standard 7.1, help students determine 
their roles within the group (e.g., note-taker, 
timekeeper, speaker, etc.). Make sure students 
understand what their groups will produce—a list 
of possible meanings for the identifi ed phrases in 
question 5 and a paraphrase of the poem. Teachers 
should monitor groups for understanding and 
on-task behavior, and they can informally assess 
student understanding by having students orally 
present their fi ndings for question 5 and by sharing 
their paraphrases under the document camera. 

Imagery: The graphic organizer helps students 
identify and classify images they encounter in 
a text. Depending on the skill level of the class, 
you may choose to model this strategy under 
the document camera, or you may decide to 
have students complete the graphic organizer 
in cooperative learning groups and share their 
responses under the document camera. As a whole 
class, explore students’ associations with specifi c 
images. For example, students may associate the 
cold “winter wind” with misery and discomfort, 
while the “green holly” is associated with winter 
holiday festivities, a joyful and exciting time of the 
year. Have students highlight positive and negative 
images in different colors, and then, based on their 
highlighting, they should determine whether the 
song has a “positive” or “negative” feeling. Using 
a Tone Words List, model for students how to 
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determine specifi c words that refl ect the feeling of 
the song (e.g., lighthearted, cynical, etc.). 

Using the frame statement in the Student Activity, 
model for students how to create an analytical 
statement that articulates how the images they have 
identifi ed create a specifi c feeling or tone. Frame 
statements are useful strategies for all students, 
but research shows they are an especially helpful 
support for students in special populations. 

Activity Two—Figurative Language
Identifying and interpreting fi gures of speech such 
as similes and personifi cation are targeted in the 
Common Core sixth grade language standards, so 
question 9 represents an opportunity to reinforce 
these analytical skills. Questions 10–13 ask 
students to use higher-order thinking skills such 
as evaluating and creating. Depending on the skill 
level of your class, you may need to model the 
exercises under the document camera. 

Activity Three—Sound Devices
While students generally are comfortable 
identifying sound devices such as alliteration 
in poetry, they struggle when they must explain 
how these devices create thematic meaning or 
tone. You may open this section of the lesson 
by reviewing the different sound devices listed 
in the gray box and discussing general “effects” 
associated with sounds. For example, ask students 
what associations they have with soft, pleasing 
“s” or “m” sounds (e.g., soothing, soft, peace, 
murmur, mother) or with the sharp, sometimes 
unpleasant “c” and “k” sounds (e.g., click, cackle, 
cockroach, crunch, crater, kill). Students may work 
individually or in pairs to complete questions 14–
17. Have students share their answers to questions 
15 and 17 orally, and make sure that they are able to 
articulate how the specifi c textual example creates 
the effect. For example, students may identify the 
“s” sounds in “sting . . . so sharp” as harsh and 
biting, like the “sting” itself.

Activity Four—Structure
Analyzing how structure or form infl uences poetic 
meaning is a skill fi rst introduced by the CCSS in 
the seventh grade, so you should model this type 
of analytical thinking. Begin this section of the 
lesson by having students identify characteristics 
of songs or poems with which they are familiar 
(e.g., rhyming lines, stanzas, refrains/choruses, 
etc.). Replaying the fi lm clip or Barenaked Ladies’ 
musical version so students can hear the words 
sung is a useful technique to help students identify 
the song’s refrain, which both articulates the song’s 
theme and provides a cheerful contrast to the 
negative portrayal of faithless friends. Students 
may complete the frame statements individually 
or in cooperative learning groups. Have individual 
students or groups share their statements under the 
document camera.

Activity Five—Theme
By this point in the lesson, students should be 
able to articulate thematic ideas about the song. 
A thematic idea is some dimension of the human 
condition examined by the text (e.g., friendship, 
cruelty, man’s relationship with nature). Have 
students brainstorm different thematic ideas present 
in the song and list these words under the document 
camera or on the whiteboard. Then, ask pairs of 
students to work together to fi nd textual evidence 
that offers some insight about the thematic ideas 
they have brainstormed [Example—friendship: 
“Most friendship is feigning” (line 8)]. After 
students have collected several quotes that are 
connected to the different thematic ideas, ask them 
to articulate a thematic statement about the poem. 
A thematic statement is a sentence that articulates 
how the author’s vision of the human condition is 
revealed (example: “A friend’s disloyalty can cause 
more damage to individuals than the biting cold 
of winter’s wind”). Brainstorm different thematic 
statements under the document camera to model 
this strategy for students. 
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Activity Six—Writing Assignment
Beginning writers may fi nd paragraph templates 
such as the one provided in this lesson to be useful 
“skeletons” for their own paragraphs. The template 
models how to write an evidence-based analysis in 
which the students articulate how a specifi c device 
helps create thematic meaning. You may complete 
the template under the document camera with the 
whole class, or you may choose to have students 
work in pairs to complete the exercise. Higher 
ability students may not need the template; in this 
case, teachers could provide the topic sentence 
and require students to complete their analysis 
independently. 

Extension Activities:
● Have students read As You Like It from 

Charles and Mary Lamb’s Tales from 
Shakespeare and stage a scene from the story 
for their classmates. This version makes 
Shakespeare easily accessible to seventh 
grade students. 

● Have students independently examine sound 
devices or images in another song from As 
You Like It, such as the one found in 5.3.14-
37. Students could present their fi ndings on a 
poster or in a digital poster platform such as 
Glogster. 
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NATIONAL
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Blow, blow, thou winter wind, 
Thou art not so unkind
 As man’s ingratitude. 
Thy tooth is not so keen,
Because thou art not seen, 
 Although thy breath be rude1. 
Heigh-ho! Sing, heigh-ho! Unto the green holly. 
Most friendship is feigning2, most loving mere folly. 
 Then Heigh-ho, the holly!
 This life is most jolly. 

Freeze, freeze, thou bitter sky,
That dost not bite so nigh3

 As benefi ts forgot. 
Though thou the waters warp4,
Thy sting is not so sharp
 As friend remembered not. 
Heigh-ho! Sing, heigh-ho! Unto the green holly. 
Most friendship is feigning, most loving mere folly. 
 Then Heigh-ho, the holly!
 This life is most jolly. 

1rude—adj. rough, harsh  
2feigning—v. pretending  
3nigh—adj. near 
4warp—v. freeze

The song below comes from Shakespeare’s play As You Like It. In the play, a character named Duke 
Senior was removed from his throne by his brother, and Duke Senior has to escape with some of his 
friends to a forest in France. Needing entertainment, Duke Senior commands his servant Amiens to 
perform a song. Read Amiens’ song carefully and answer the questions that follow.

Understanding Shakespeare—
“Blow, Blow, Thou Winter Wind”

Grade 7
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Activity One: Diction

1. Supply the word we use today for each archaic word in the lines above.

 thou (line 2)     dost (line 12)     
 art (line 2)        thy (line 15)      

2. Look at the word ingratitude. Does any part of ingratitude look like another word you know? Try 
to fi gure out what the meaning of the word is without looking it up in the dictionary and write your 
defi nition here:             

               

 The word ingratitude is made up of a prefi x, a root, and a suffi x:

 The prefi x “in” means            .
 The root “grat” means           .
 The suffi x “tude” means           .

 Now look up ingratitude in a print or a digital dictionary.  Write the defi nition below:
                

              

3. In the context of line 4, what is the meaning of the word keen? How do you know? 
                

              
                

4. In Shakespeare’s time, the word warp meant to freeze. Explain how the present day meaning of warp 
might be related to the archaic meaning. 

                
               
              

5. With a partner or in groups, discuss possible meanings for the following phrases: “thy breath be rude”; 
“As benefi ts forgot”; “Thy tooth is not so keen”; “As friend remembered not.”

 Example: “thy breath be rude”—“The wind blowing is cold and harsh.” 

Archaic words are old word forms rarely used in present day language. You will, however, occasionally 
encounter archaic words in historical novels, religious writings, and works written during or before the 
Elizabethan era. 
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6. Read the lines from As You Like It again. Paraphrase the song in the space on the right side of the fi rst 
page using the information you have just learned about particular words and their meanings. 

Imagery

7. Complete the chart below with images from nature found in the song.  
 Highlight positive images in yellow and negative images in green.

8. Fill in the frame statement below.

Activity Two: Figurative Language

9. The song contains three similes. Highlight or underline the three similes within the poem. Then fi ll in 
the blanks below.

The “winter wind” is compared to          

 The “bitter sky” is compared to           
 and               

Visual (Sight) Imagery Auditory (Sound) Imagery Tactile (Touch) Imagery

Imagery is created by combining words and phrases that appeal to one of the fi ve senses. 

The images of   “winter wind” (line 1)  and        create 

a feeling of               
     (sadness, foreboding, depression, cynicism, anger)
because                        .

Figurative language refers to words or phrases that are not to be taken literally. Both personifi cation 
and simile are types of fi gurative language. 

A simile compares two unlike things using the words like or as. 

Personifi cation is a type of comparison in which an inanimate object or an abstract idea is given human 
characteristics.  
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10. What is the effect of using the word not in these similes?        
               
              

11. Write a simile comparing a harsh aspect of nature to a way in which people hurt one another. Be sure 
to use the word not in your simile. 

                
              

12. In what ways is the wind personifi ed in the poem?         
              

13. Fill in the frame statement to describe the effect of the fi gures of speech in the song: 

Activity Three: Sound Devices

The song uses   similes    and       to reveal the 

speaker’s       attitude toward love and friendship. Comparing             
   (cynical, sarcastic, distrusting)
       to       shows              

                         

                        .

Sound devices are writing techniques that create a desired effect or emphasize the meaning in a text. 
The following are frequently used sound devices:
 Alliteration—the repetition of the initial consonant sound in a series of words
 Assonance—the repetition of the same vowel sound in a series of words
 Consonance—the repetition of the same consonant sound in a series of words
 Refrain—a repeated line or group of lines in a poem or song
 Rhyme—the repetition of the same sounds in two or more words that appear close to 
      each other in a poem or song
 Rhyme scheme—the pattern of end rhymes in a poem or song
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14. Decide whether each set of words contains alliteration, assonance, consonance, or a combination. 
       a. “winter wind”
       b. “dost not bite”
       c. “though thou the”
       d. “waters warp”
       e. “sting…so sharp”
       f. “friendship is feigning”
       g. “benefi ts forgot”

15. What effect is created through the use of sound devices?       
                
               

16. Complete the pairs of rhyming words in the song. 
 wind/              

 ingratitude/            
 keen/             
 holly/             
 sky/             
 forgot/             
 warp/             
 holly/             

17. What is the effect of the rhyme scheme?          
              

Activity Four: Structure
18. Draw boxes around the refrain of the song. What is the effect of repeating these lines?
                

               
              

19. Complete the frame statement below to describe the effect of the sound devices OR the refrain in the 
song. 

The use of      creates a                
           (alliteration, assonance, the refrain)  

effect. Words like       and                

show/demonstrate/emphasize                    
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Activity Five: Theme

20. List several thematic ideas that capture what part of the human experience is addressed by the song.   
Example: friendship

            

 For each thematic idea, fi nd a quote from the song that illustrates the idea.  
Example: friendship—“Most friendship is feigning” (line 8)
              
              
              

21. Write a thematic statement that refl ects the main idea of the song.
 Example: Investing in friendships can be a waste of time, as many times people only pretend to be 

someone’s friend. 

               

               

The theme is the central message in a literary work. A thematic idea is a word that describes some 
aspect of the human condition examined by the text. A thematic statement is a sentence that describes 
how the author’s vision about the human condition is revealed. 
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Activity Six: Writing Assignment
Write a paragraph that shows how ONE of the literary devices you have studied in the song “Blow, Blow, 
Thou Winter Wind” helps you understand the song’s theme. Use three textual examples to support your 
assertion.

Structure your paragraph as follows, or make up your own structure.

Topic Sentence:

Textual Example:

Commentary:

Textual Example:

Commentary:

Textual Example:

Commentary:

Conclusion:

 Shakespeare uses          

to suggest that           
             
         
         
         
         
         
         
         
         
         
         
         
         
         
         
         
         
         
         
         
         
         
         
         
         
         
         
         
           .

(imagery, sound devices, fi gures of speech)




